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Reception Curriculum End Points

The Early Years Foundation Stage (EYFS) sets the standards that all early years’
providers must meet to ensure that children learn and develop well and are kept
healthy and safe. It promotes teaching and learning to ensure children’s ‘school
readiness’ and gives children the broad range of knowledge and skills that provide the
right foundation for good future progress through school and life. At SICMAT, we
define the components of the curriculum and organise these sequentially and
progressively in order to enable pupils to have the very best foundations on which their
building learns. We prescribe a culture of recognising and understanding all
components of the curriculum for each area of learning.

The SICMAT curriculum provides:

e quality and consistency in all early years settings, so that every child makes
good progress and no child gets left behind

e asecure foundation through planning for the learning and development of each
individual child, and assessing and reviewing what they have learned regularly

e partnership working between practitioners, parents and/or families

e equality of opportunity and anti-discriminatory practice, ensuring that every
child is included and supported

e consideration of the whole child, recognising that children develop and learn at
different rates

Christ at the centre of teaching and learning opportunities, with religious education at the
heart of the curriculum
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Communication and Language

Personal, Social and Emotional
Development

Physical Development

Literacy

Mathematics

Understanding the World

Expressive Arts and Design



Communication

and Language

Listening, Attention and Understanding

Knowledge and Skills

Educational Programmes: The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-
and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the
conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are
interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading

frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive
opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling
and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to
elaborate, children become comfortable using a rich range of vocabulary and language structures.

Demonstrate ‘focusing
attention’ by being able to
focus and refocus their
attention by themselves.

With prompts,
demonstrate and model
active listening in one-to-
one or small groups, such
as, eye contact, sitting
quietly.

Listen and talk about
stories linking events to
their own experiences.

Understand the use of
objects.

Understand sequencing
words, such as, first, after,
last.

Engage with stories
to develop a deep
familiarity of texts.

Listen to non-fiction
texts with increasing
attention and recall.

Begins to
understand
concepts, such as,
long, short, tall,
hard, soft, rough.

Shows
understanding of
‘how’ and ‘why’
questions by
beginning to give
explanations.

Demonstrate ‘two-
channelled
attention’ by
maintaining focus
on an activity but
also listening to
what is being said
without stopping.

Independently
demonstrate active
listening during
conversations
through eye contact
and non-verbal
responses.

Use sequencing
words, such as, first,
after, last.

Demonstrate
understanding of
stories by retelling
stories, some with
exact repetition or
in their own words.

Follow instructions
and directions
without any visual
prompts or cues.

Demonstrate
understanding of
non-fiction texts
through talking
about selected non-
fiction texts.

Use concrete
resources to identify
and use concepts
such as, long, short,
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Demonstrate
‘integrated
attention’ by
shutting out
unwanted and
unrelated
information and
concentrating only
on what is
necessary.

Listen and respond
to ideas expressed
by others.

Demonstrate
understanding of
stories by
identifying,
character, setting,
problem and
solution.

Can maintain
attention and focus
in a large group by
concentrating and
sitting quietly, when
appropriate.

Shows awareness of
the listener when
speaking, such as,
eye contact, using
intonation, clarifying
meaning.

Demonstrate
understanding of
stories by
identifying feelings
and motives of
characters and plot.

Carries out
instructions
containing



Begin to understand the
difference between fiction

and non-fiction texts.

tall, hard, soft,
rough.

Show understanding
of ‘how’ and ‘why’
questions by giving
simple explanations.

sequencing words,
such as, first, after,
last.

Follow a story
without pictures or

props.

Listen and talk
about non-fiction
texts including
illustrations and
linking to their own
lives.

Independently use
concepts such as
long, short, tall,
hard, soft, rough
when engaged in
discussions linked to
their own ideas and
thoughts.

Demonstrate
understanding of
‘how’ and ‘why’
guestions by giving
explanations linked
to their thoughts
and ideas.



Speaking

Knowledge and Skills

Talk about experiences
that are familiar to them.

Learn a wide range of

rhymes, poems and songs.

Express a point of view

using words and
sentences.

Start conversations with

those around them.

Use objects within play.

Extend vocabulary
by grouping and
naming, such as,
vegetables, fruit.

Retell a simple past
event in correct
order.

Sing a range of
traditional and
contemporary
poems and rhymes.

Use complete
sentences in
everyday talk.

Takes account of
what others say and
responds
appropriately.

Use talk in
pretending that
objects stand for
something else in

play.

Use talk to explain
what is happening
and anticipate what
might happen next.

Sing a range of
rhymes, poems and
songs by heart.

Express ideas and
thoughts using
sentences.

Explains own
knowledge and
understanding.

Take on familiar
roles within play
situations linked to
stories.

Extend vocabulary
by exploring the
meaning and sounds
of new words, such
as changes in
materials —
dissolving,
evaporating.

Use intonation,
rhythm and phrasing
to make the
meaning clear to
others.

Identifies repeated
phrases from within
refrains or verses in
songs, poems and
rhymes.

Connect ideas using
a range of
connectives.

During
conversations and
discussions, links
statements and
sticks to a main
theme or intention.

Use language to
imagine and
recreate roles and

Express ideas
confidently using
past and present
tense in extended
sentences.

Identify rhyming
words and predict
them in poems and
rhymes.

Understand a range
of complex sentence
structures including
negatives, plurals
and tense markers.

Talks to others
about their own
wants, interests and
opinions.

Begin to develop
their own stories
within their play.

Use an extended
range of vocabulary
in discussions
including expressing
their thoughts and
ideas.

Use talk to organise,
sequence and clarify
thinking, ideas,

feelings and events.

Talks about and
understands
humour, such as
nonsense rhymes.

Uses well-formed
sentences to
express ideas and
thoughts.

During
conversations and
discussions, explains
own knowledge and
understanding and
asks appropriate
guestions of others.

Introduce a storyline
or narrative into
their play.



experiences in play
situations.

Implementation - Signal when you want children to listen through the use of the ‘team stop’ signal.

- Regularly link listening with learning, promoting and modelling active listening skills.

- ldentify new vocabulary before planning activities across all areas of learning and continuous provision.

- Model words and phrases relevant to the area being taught, deliberately and systematically.

- Ensure that previously taught vocabulary is used repeatedly and reviewed within different contexts.

- All adults must use complete sentences in their everyday talk, and explicitly teach the meaning of new words.

- Use quality stories and books, to focus children’s attention on predictions and explanations. Including RWI talk through stories texts.

Early Learning Goal
Listening, Attention and Understanding: Children at the expected level of development will:

Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and
small group interactions;

Make comments about what they have heard and ask questions to clarify their understanding;

Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.

Speaking: Children at the expected level of development will:
Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary;
Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate;
Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions,
with modelling and support from their teacher.

Religious Education within Communication and Language:
Religious education in a language-rich environment.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?




Providing quality conversations and questions with

adults and peers about the Catholic faith, other Sharing their understanding and what they are
faiths and religions, and from the Bible and religious wondering about with support.

stories they have heard.

Commenting on and echoing back key religious
vocabulary about what children have heard, how
people believe, celebrate, and live.

Using the Bible and religious stories they have heard

0 @EErEEidel, SERmEal s, Ene MRS, Confidently speak in a familiar group and talk about

their ideas. Express themselves effectively, showing
awareness of listeners’ needs.

Engaging children in Bible and religious stories that
enable them to use new key religious words and

. Sensitive questioning that invites children to
phrases from Scripture, hymns, and prayers.

elaborate on the Bible and religious stories, prayers,
and hymns they have heard and used.

RELG: Religious Education Learning Goal
Children at the expected level of development will:
- Listen attentively and respond to Bible and religious stories with relevant questions, comments, and actions when being read to and during whole-class
discussions and small group interactions as well as class, school prayer and liturgy.
- Make comments about what they have heard and ask questions to clarify their understanding.
- Hold conversations when engaged in back-and-forth exchanges with their teachers and peers.

Speaking
- Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced religious vocabulary.
- Offer explanations for why things might happen, making use of recently introduced key religious vocabulary.
- Express their ideas and feelings about their religious experiences using full sentences with modelling and support from their teacher.



Personal, Social and
Emotional
Development

Self-Regulation
Knowledge and Skills

Educational Programmes: Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives,
and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their
social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of
others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in
their own abilities, to persist and wait for what they want, and direct attention as necessary. Through adult modelling and guidance, they will

learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with
other children, they learn how to make good friendships, co-operate and resolve conflicts. These attributes will provide a secure platform from
which children can achieve at school and in later life.

Use talk to describe
emotions,
recognising when
they are feeling this
way.

See themselves as a
unique and valuable
individual.

Develop regulation
of emotion using
‘calm down’
strategies with
increasing
independence.

Use talk to describe
more complex
emotions.

Recognise and
manage their own
feelings, socially and
emotionally.

Express a wide range
of feelings in their
interactions with
others.

Demonstrate
increasing resilience
and perseverance.

Talk about how
others might be
feeling.

Recognise the
impact of their
choices and
behaviours/actions
on others and know
that some actions
and words can hurt
others’ feelings.

Talk about how
others might be
feeling and respond
accordingly with
words or actions.

Show the ability to
persist and
persevere in the face
of challenge.

Attempt to repair a
relationship or
situation where they
have caused upset
and understand how
their actions impact
other people.

Manage their
feelings and tolerate
situations in which
their wishes cannot
be met.
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Building Relationships

Knowledge and Skills

Knowledge and Skills

Show awareness of
behaviour
expectations and
routines in the
environment.

Dry and clean
throughout the day,
and talk about when
they are tired or
hungry.

Name and identify
body parts.

Seek out others with
growing confidence
to share experiences
and play
opportunities.

Know that words,
hands and feet can
be used kindly and
unkindly.

Independently
manage all of their
own personal
hygiene needs,
including toileting
and handwashing.

Understand and talk
about how brushing

their teeth regularly

is important for their
oral health.

Know that people
are different to
themselves.

Develop particular
friendships with
other children
showing an
awareness of
another point of
view.

Follow behavioural
expectations within
a range of
environments,
including on
educational trips and
visits.

Understand and talk
about what a
sensible amount of
screen time is and
that this is important
for their mental
health and
wellbeing.

Recognise and talk
about what makes a
good friend and
describe the
attributes of this
such as; listening,
sharing etc.

Understand and talk
about good practices
with regards to
exercise, eating,
sleeping and
hygiene. Knowing
this can contribute
towards good overall
health

Actively choose a
well-balanced diet
during meal times.

Show an
understanding other
people’s needs,
wants and
behaviours.

Express their opinion
and understand
everyone can have a
different opinion.

Consistently model
behavioural
expectations to
others.

Understand and
demonstrate how to
be a safe pedestrian
and talk about why
this is important.

Proactive in seeking
adult support and
able to articulate
their wants and
needs.

Be flexible and co-
operate with others’
based on needs and
wants.

Practice appropriate
safety measures
without direct
supervision.

Have an established
and consistent daily
pattern in relation to
eating, toileting and
sleeping routines.

Take steps to resolve
conflicts with other
children by
negotiating and
finding a
compromise;
sometimes by
themselves,
sometimes with
support.



Implementation

Consistent delivery of academy PSHE scheme of learning.

Ensure children’s play regularly involves sharing and cooperating with friends and other peers.

Have high expectations for children following instructions, with high levels of support when necessary.

Model positive behaviour and highlight exemplary behaviour of children in class, narrating what was kind and considerate about the
behaviour.

Give children strategies for staying calm in the face of frustration. Talk them through why we take turns, wait politely, tidy up after
ourselves and support each other.

Support all children to recognise when their behaviour is not in accordance with the rules and why it is important to respect class rules and
behave correctly towards others.

Use dialogic story time to discuss books that deal with challenges, explaining how the different characters feel about these challenges and
overcome them.

Model practices that support good hygiene.

Ensure a consistent routine for washing hands before eating, after being outside, on entering the classroom environment.

Narrate our own decisions about healthy foods.

Work with parents/families and external agencies (such as school nurse), to help children who are not usually clean and dry through the
day.
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Early Learning Goal
Children at the expected level of development will:

Self-Regulation:
- Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly;
- Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate;

- Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving
several ideas or actions.

Managing Self:
- Be confident to try new activities and show independence, resilience and perseverance in the face of challenge;
- Explain the reasons for rules, know right from wrong and try to behave accordingly;
- Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices.

Building Relationships
- Work and play cooperatively and take turns with others;
- Form positive attachments to adults and friendships with peers;
- Show sensitivity to their own and to others’ needs.

Religious Education within Personal, Social, and Emotional Development:
Religious education in shaping their social world.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?

Hear how scripture shares how people make good Develop strong, warm, and supportive relationships Talk about their feelings and emotions in response to
friends, cooperate with one another, and resolve with adults in their care as their role models. how they can live out the Scripture messages.
conflicts peaceably.
Develop an understanding that Jesus is a role model. Develop a positive and confident sense of self,
knowing they are made in the image and likeness of
God.
Enable children to learn how to understand their own Know that they are precious in the eyes of God.

feelings and those of others.

11



Learn how to be a good friend, cooperate, and Set simple goals that help them to live out Scripture.
resolve conflicts peaceably.

Say sorry. Shake hands to share peace with their Look after themselves and look after others.
friends.

RELG: Religious Education Learning Goal
Children at the expected level of development will:

Self-regulation

- Show an understanding of their own feelings and those of others and begin to regulate their behaviour accordingly.
- Begin to share thoughts about what is fair, unfair, caring, and sharing.
- Begin to understand how to show love for others in appropriate ways.

Managing Self
- Aware of the need for rules, know right from wrong and try to behave accordingly.
- Experience and begin to understand that saying sorry and forgiving one another can help them in their friendships.
- Begin to experience how a simple act of contrition (sorry prayer) can help them to say sorry to God.

Building Relationships

- Using the example of Jesus in stories they have heard and read, be able to work and play cooperatively and take turns with others.
- Form positive attachments to adults and friendships with peers.

- Show sensitivity to their own and others’ needs and know about similarities and differences between themselves and others.

12



Gross Motor Skills

Physical
Development
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Educational Programmes: Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives.
Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of
a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By
creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength,
stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social
and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated
and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with

feedback and support from adults, allow children to develop proficiency, control and confidence.

Climb stairs, steps
and move across
climbing equipment
using alternate feet.

Create lines and
circles pivoting from
the shoulder and
elbow.

Use their core muscle
strength to achieve a
good posture when
sitting on the floor or
at a table.

Move with growing
spatial awareness and
negotiate space
successfully, adjusting
speed or direction to
avoid obstacles,
including when riding
a trike, bike or
scooter.

Revise and refine
fundamental
movement skills such
as; rolling, walking,
running, hopping etc.

Dress and undress
independently.

Grasp and release
with two hands to
throw and catch a
large ball or object.

Jump off an object
and land
appropriately using
hands, arms and body
to stabilise and
balance.

Talk about different
factors that support
their overall health
and wellbeing.

Move freely and with
confidence making
changes to body
shape, position and
pace of movement.

Show understanding
of the need for safety
when tackling new
challenges,
considering and
managing some risks.

Run, move and
negotiate space with
increasing skill,
adjusting speed or
changing direction to
avoid obstacles,
including when riding
a trike, bike or
scooter.

Consistently use core
muscle strength to
maintain a good
posture when sitting
at a table.

Travel with
confidence and skill
around, under, over
and through
balancing and
climbing equipment.

Handle tools, objects,
construction and
malleable materials
safely and with
control and intention.

13



Fine Motor Skills
Knowledge and Skills

Implementation

Use a range of tools
and equipment in one
hand. E.g. paint
brush, hairbrush,
toothbrush etc.

Use scissors to make
snips in paper.

Use anticlockwise
movement and
retrace vertical lines.

Independently use a
knife and fork to cut
up food to an
appropriate size.

Manipulate and use a
range of tools in one
hand competently,
safely and
confidently. E.g.
pencils, brushes etc.

Begin to use the
correct pencil grip for
writing — modified
tripod/tripod grip.

Use two-hole scissors
to independently and
accurately cut along a
variety of straight and
wavy lines.

Hold a pencil
effectively with
comfortable tripod
grip to form
recognisable letters.

Use two-hole scissors
to accurately cut
around an object,
image or template.

Develop a simple

handwriting style,
forming lowercase
letters accurately.

Use scissors
independently and
safely, to cut around
their own designs
within their play.

Know how to thread
and sew using
materials such as
laces.

Consistently hold a
pencil and use it
effectively to write
lowercase letters,
most of which are
correctly formed.

- Opportunities for children to engage in physical disciplines including dance, gymnastics, sport and swimming.
- Challenge children with further physical challenges when they are ready, such as climbing higher, running faster and jumping further.
- Encourage children to be highly active and get out of breath several times every day.
- Engage children in structured activities: guide them in what to draw, write or copy.

- Teach and model correct letter formation following Read, Write, Inc. programme.

- Continuously check the process of children’s handwriting (pencil grip and letter formation, including directionality).

- Plan for regular repetition so that correct letter formation becomes automatic, efficient and fluent over time.

- Teach and model for children how to eat with good manners in a group, taking turns and being considerate to others.

Develop a
handwriting style
which is fast,
accurate and
efficient.

Consistently hold a
pencil and use it
effectively to write
uppercase and
lowercase letters,
most of which are
correctly formed.

14



Early Learning Goal
Children at the expected level of development will:

Gross Motor Skills:

- Negotiate space and obstacles safely, with consideration for themselves and others;
- Demonstrate strength, balance and coordination when playing;

- Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.

Fine Motor Skills:
- Hold a pencil effectively in preparation for fluent writing — using the tripod grip in almost all cases;
- Use a range of small tools, including scissors, paint brushes and cutlery;
- Begin to show accuracy and care when drawing

Religious Education within Physical Development:
Religious Education in the pursuit of happy, healthy, and active lives.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?

Support gross and fine motor skills with Scripture Repeated and varied opportunities to re-enact Respond in a variety of ways, e.g., dance, song,
stories they have heard and explored and how Scripture stories in a variety of ways, both indoor and movement, and art to express and share their
Christians live. outdoor. religious understanding.

Express themselves effectively, showing awareness of
Small world activities, puzzles, arts, crafts related to others.

people and stories they have heard.
Give their attention to what others say and do and
respond appropriately.

RELG: Religious Education Learning Goal

Children at the expected level of development will:
- Use fine and gross motor skills to express feelings and to recognise and describe events within Bible and religious stories they have heard or read about.
- Capture religious experiences and respond through the use of e.g., dance, role-play, arts and crafts.
- Express themselves when responding to songs and hymns they have listened to and learned.

15




Comprehension

0

Literacy

(S

Knowledge and Skills

Educational Programmes: It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language

comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when
adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems
and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words

(decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition
(articulating ideas and structuring them in speech, before writing).

Listens to and joins
in with stories and
poems, when
reading one-to-one
and in groups.

Join in with repeated
refrains and
anticipate key events
and phrases in
rhymes and stories.

Show awareness of
the way stories are
structured.

Use vocabulary that
is increasingly
influenced by their
experiences of books
and poems.

Describe main story
characters in
increasing detail.

Describe main story
settings, events and
principal characters
in increasing detail.

Re-enacts and
reinvents stories
they have heard in
their play.

Show awareness of
listeners’ needs
when re-enacting
stories.

Suggest how a story
might end or provide
alternative endings
to familiar stories.

Accurately
anticipates key
events and responds
to what they have
heard with relevant
comments,
guestions or actions.

Follow a story
without any picture
or props.

Understand and
respond to ‘why’ and
‘how’ questions
linked to key events
within a story or
non-fiction text.

Demonstrate
understanding when
talking with others
about what they
have heard.

Respond to ‘how’
and ‘why’ questions
about their
experiences and
feelings in response
to stories.

16
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Knowledge and Skills

Knowledge and Skills

Read Write Inc. Read

single-letter Set 1
sounds. 16 sounds
known.

Know that print
carries meaning.

Give meaning to the
marks they make
when drawing or
painting.

Write their own
name accurately.

Attempt to write
other names and
words, using
combinations of
lines, circles and
curves, or letter
shapes.

Read Write Inc. Read

all Set 1 sounds;
blend sounds into
words orally. 25
sounds known.

Know that print is
read from left to
right, top to bottom.

Write a variety of
simple VC, CVC
words.

Write recognisable
lowercase letters
using the correct
formation rhyme
from the sounds
known.

Write for a purpose
including greeting
cards and lists.

Read Write Inc.
Blend sounds to read
words; read short
Ditty stories. 31
sounds known.

Recognise familiar
words such as family
names or that of
their friends.

Accurately write
recognisable
lowercase letters
using the correct
formation.

Continue to write for
a purpose including
letters and
invitations.

Begin to write simple
sentences during
‘hold a sentence’
time of x 3 words.

Read Write Inc. Read
Red Storybooks. 35
sounds known.

With an adult, reads
books to build
confidence and
enjoyment.

Write a variety of
words of increasing
length that are
phonetically
plausible.

Continue to write for
a purpose, including
creating their own
stories and books.

Read Write Inc. Read

Green Storybooks;
read some Set 2
sounds. 35 sounds
known.

Reads books to build
confidence, fluency,
understanding and
enjoyment.

Write recognisable
letters that have the
correct start point
and direction, both
upper and
lowercase.

Letters are of an
appropriate size for
the purpose.

Write simple
sentences
independently.

Read Write Inc. Read
Green or Purple
Storybooks. 41
sounds known.

Independently
engages with books
and reading
materials, drawing
on their phonic
knowledge to
decode words.

Write recognisable
lowercase and
uppercase letters
that have the correct
start point and
direction.

Write short
sentences using a
capital letter and a
full stop.

17



Implementation

Deliver the Read Write Inc. phonics programme with consistency and fidelity daily.

Deliver ‘Talk Through Stories’, alongside additional quality texts.

Classroom environments should all have a clear Read Write Inc. display with a simple/complex speed sounds chart (according on the needs
of the children).

Make ‘reading for pleasure’ books available for children to share at school and at home.

Ensure home reading books are in-line with children’s current rate of progress and match their in school Read Write Inc. storybook using
the ‘book-bag’ books.

Listen to children read aloud, ensuring books are consistent with their developing phonic knowledge.

Teach formation as children learn the sounds for each letter using the Read Write Inc. memorable phrase.

When forming letters, the starting point and direction are more important initially than the size or position of the letter on a line. This
should be developed once children are confident writers.

Strategies such as ‘Fred Fingers’ will be explicitly taught to children to support when writing words.

Provide scaffolds when children are learning to write such as RWI sound mats for tables.

Ensure children have access to a wide-ranging programme of physical skills development, inside and outdoors, to support with core muscle
control.

Motivate children to write by providing opportunities in a wide range of ways, both inside and outside.

Choose books which reflect diversity.

18



Early Learning Goal
Children at the expected level of development will:

Comprehension:
- Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary;
- Anticipate — where appropriate — key events in stories;
- Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play.

Word Reading:
- Say a sound for each letter in the alphabet and at least 10 digraphs;
- Read words consistent with their phonic knowledge by sound-blending;
- Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

Writing
- Write recognisable letters, most of which are correctly formed;
- Spell words by identifying sounds in them and representing the sounds with a letter or letters;
- Write simple phrases and sentences that can be read by others.

Religious education within Literacy:
Religious education stories as part of a lifelong love of reading.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?

Talk with children about the stories found in the Bible  Explore the stories they have heard and how they can  Confidently speak in a familiar group and talk about

and in religious stories. be linked to the world around them. their ideas.
Read simple age-appropriate scripture and psalms Read aloud key religious words that will enable
with children. Enjoy hymns that tell the Scripture children to recognise key religious people and events.

stories they have heard.

Repeat and enjoy phrases from Scripture, including Recognise and retell Bible and religious stories they Express themselves effectively, showing awareness of
psalms and hymns. have heard with hymns and songs. listeners’ needs.
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Begin to use key religious words to label, match, sort,
and use in sentences.

Give their attention to what others say and respond
appropriately.
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Mathematics

Numerical Pattern and Number

Knowledge and Skills

Educational Programmes: Developing a strong grounding in number is essential so that all children develop the necessary building blocks to
excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships
between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding -
such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge
and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for

children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that
children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to
adults and peers about what they notice and not be afraid to make mistakes.

Early Mathematical
Experiences

- Classifying objects
based on one
attribute

-Matching equal and
unequal sets
-Comparing objects
and sets

- Ordering objects
and sets

Pattern and Early
Number

- Recognise,
describe, copy and
extend colour and
size patterns

- Count and
represent the
numbers 1to 3

- Estimate and check
by counting

Numbers within 6

- Count up to six
objects.

- One more or one
fewer

- Order numbers 1 —
6

- Conservation of
numbers within six

Addition and
subtraction within 6
- Explore zero

- Explore addition
and subtraction

Measures

- Estimate, order
compare, discuss
and explore capacity,
weight and lengths

Shape and sorting

Numbers within 10

- Count up to ten
objects

- Represent, order
and explore numbers
to ten - One more or
fewer, one greater
or less

Calendar and time
- Days of the week,
seasons

- Sequence daily
events

Addition and
subtraction within
10

- Explore addition as
counting on and
subtraction as taking
away

Number patterns
within 15

- Countupto 15
objects and
recognise different
representations

- Order and explore
number patterns to
15 - One more or
fewer

Doubling and
halving

- Relationship
between doubling
and halving

Shape and Pattern

- Describe and sort
2-D and 3-D shapes
- Recognise,
complete and create
patterns

Securing addition
and subtraction
facts

- Commutativity -
Explore addition and
subtraction

- Compare two
amounts

Number patterns
within 20

- Count up to 10 and
beyond with objects
- Represent,
compare and explore
numbers to 20

- One more or fewer

Number patterns
beyond 20

- One more one less
- Estimate and count
- Grouping and
sharing

Measures

- Describe capacities
- Compare volumes

- Compare weights

- Estimate, compare
and order lengths

Exploration of
patterns within
number

- Explore numbers
and strategies

- Recognise and
extend patterns

- Apply number,
shape and measures
knowledge

- Count forwards and
backwards
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Implementation

- Describe, and sort Grouping and

3- D shapes sharing Money
- Describe position - Counting and - Coin recognition
accurately sharing in equal and values
groups - Combinations to
- Grouping into fives total 20p
and tens - Change from 10p
- Relationship
between grouping
and sharing

Deliver the Ark ‘Mathematics Mastery’ curriculum daily to children.

Build counting opportunities into everyday routines such as registration, tidying up, lining up or counting out pieces of fruit at snack time.
Sing counting songs and number rhymes and read stories that involve counting.

Provide images such as number tracks, calendars and hundred squares indoors and out, including painted on the ground, so children
become familiar with two-digit numbers and can start to spot patterns within them.

Within the environment, provide a range of visual models of numbers: for example, six as double three on dice, or the fingers on one hand
and one more, or as four and two with ten frame images.

Provide high-quality pattern and building sets, including pattern blocks, tangrams, building blocks and magnetic construction tiles, as well as
pupil found materials.

Teach children to solve a range of jigsaws of increasing challenge to develop reasoning skills.
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Early Learning Goal
Children at the expected level of development will:

Number:
Have a deep understanding of number to 10, including the composition of each number;
Subitise (recognise quantities without counting) up to 5;
Automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 (including subtraction facts) and some number bonds to
10, including double facts.

Numerical Patterns:
- Verbally count beyond 20, recognising the pattern of the counting system;
- Compare quantities up to 10 in different contexts, recognising when one quantity is greater than, less than or the same as the other quantity;
- Explore and represent patterns within numbers up to 10, including evens and odds, double facts and how quantities can be distributed equally.
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Understanding the

Past and Present

People, Culture and Communities

World

Knowledge and Skills

Knowledge and Skills

Educational Programmes: Understanding the world involves guiding children to make sense of their physical world and their community. The
frequency and range of children’s personal experiences increases their knowledge and sense of the world around them — from visiting parks,
libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad

selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically
diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains.
Enriching and widening children’s vocabulary will support later reading comprehension.

Understand a simple
timeline of events
that happen within a
day.

Talk about present
events in their own
life.

Talk about members
of their immediate
family and
community.

Name people who
are familiar to them.

Understand and talk
about what makes
them unique.

Talk about the lives
of familiar people.

Comment on images
of familiar situations
in the past.

Describe people who
are familiar to them.

Remember and talk
about significant
events in their own
experience.

Talk about
similarities and
differences between
themselves and
others.

Talk about past and
present events in
their own life, and
those of familiar
people.

Describe and talk
about special times
or events for family
or friends.

Show an interest in
different
occupations and
ways of life, asking
appropriate
questions to find out
more.

Explore similarities
and differences of
the past and present
by looking at
photographs and
artefacts.

Understand that
some places are
special to members
of their community.

Recognise and
respect that people
have different beliefs
and celebrate special
times in different
ways.

Talk about
similarities and
differences between
things now and in
the past, drawing on
their own
experiences.

Recognise some
environments that
are different from
the one in which
they live.

Draw information
from a map.

Talk about
similarities and
differences between
things now and in
the past, drawing on
what has been read
to them.

Talk about the
similarities between
life in this country
and life in other
countries.

Understand that
some places are
special to members
of their community.
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The Natural World
Knowledge and Skills

Implementation

Understand and talk
about the difference
between the indoor
and outdoor
environment,
noticing key features
and differences.

Use and describe all
their senses whilst
exploring objects,
materials and
environments.

Ask questions about
the natural world.

Make observations
of animals and
plants, talking about
and explaining why
changes occur,
including life cycles.

Show an
understanding of
growth, decay and
changes over time,
including the
changing seasons.

- Use relevant, specific vocabulary to describe contrasting locations.
- Ensure regular opportunities for children to engage with religious and cultural communities and their practices throughout the

curriculum at appropriate times of the year.
- Provide children with opportunities to build a rich bank of vocabulary with which to describe their own lives and the lives of

others.

Talk about the
features of their own
immediate
environment and
how environments
might vary from one
another.

Know some
similarities and
differences between
the natural world
around them and
contrasting
environments.

- Invite visitors from different religious and cultural communities into the classroom to share their experiences with children.
- Offer opportunities for children to begin to organise events using basic chronology, recognising that things happened before

they were born.

- Provide children with frequent opportunities for outdoor play and exploration.
- Teach children about a range of contrasting environments within both their local and national region.

- Model the vocabulary needed to name specific features of the world, both natural and made by people.
- Share non-fiction texts that offer an insight into contrasting environments.
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Early Learning Goal
Children at the expected level of development will:

Past and Present:
- Talk about the lives of the people around them and their roles in society;
- Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class;
- Understand the past through settings, characters and events encountered in books read in class and storytelling.

People, Culture and Communities:
- Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps;
- Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been
read in class;
- Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and —
when appropriate — maps.

The Natural World:
Explore the natural world around them, making observations and drawing pictures of animals and plants;
Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been
read in class;
Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.

Religious education within understanding the world:
Religious education in the people and community around them.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?
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Make visits to their local parish church and their
parish priest.

Invite the parish priest into class and members of the
parish community.

Talk about their roles and how they help the
community.

Talk about what happens when we gather together as
a parish for Mass.

Talk about the Sacrament of Baptism.

Look at photographs or film clips to retell that when
Christians are baptised, they are welcomed into God'’s
family.

Talk about their classroom, the outdoor areas, visit
the local park, etc., to see and appreciate God’s world
around them.

Listen to a variety of stories that help them to
understand and show love, peace, and kindness,
saying sorry just as Jesus told us about.

Listen to a variety of stories about children and
families of different faiths and religions.

Recognise the key people in their parish, such as the
parish priest. Recognise the roles they play.

Role play the parish roles, such as the parish priest,
the reader, a person who welcomes the parishioners
for Mass.

Know that we are all in God’s family and he made
each one of us and loves us all. Baptism is one way of
welcoming a person to the parish.

Recognise that God created the world and the natural
world around them. Recognise that God gave us gifts
to build and make. To be a policeman, lollipop
person, etc.

Respond to the stories that give them gifts of peace
and love, etc., to use in the world and community
around them — role play, small world, song etc.

Respond to different faiths and religions by making,
creating artefacts, paintings, etc., to retell how
different people live and show their faith. Invite

visitors of other faiths and religions to look at and talk
about photographs, film clips, etc.

Confidently speak in a familiar group and talk about
their ideas.

Express themselves effectively, showing awareness of
listeners’ needs.

Give their attention to what others say and respond
appropriately.

Talk about past and present events in their own lives
and in the lives of family members.

Describe the beauty, awe, and wonder they have
seen and talked about.

Show sensitivity to others’ needs and feelings.
Talk about how they and others show feelings.

Talk about their own and others’ behaviour and its
consequences.
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Talk about people who live in other countries around Recognise the differences and similarities of different Celebrate our neighbours that live near to us and far
the world. Talk about the similarities and differences.  people around the world. Use materials from Catholic away. How can we all live happily together?
agencies/charities such as CAFOD, Mission Together,
Aid for the Church in Need, etc.

RELG: Religious Education Learning Goal
Children at the expected level will:

Past and Present
- Talk about the lives and roles of the parish priest and people in their local parish.
- Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read about in Bible and religious
stories they have heard.
- Begin to understand the past through settings, people, and events encountered in Bible and religious stories.
- Recognise key people in the history of the people of God.

People, Culture, and Communities
- Talk about their immediate environment around them, noticing God’s wonderful world.
- Build an understanding that they are part of a parish, school, local, and global community.
- Know that they are a child of God. God made them and loves them.
- Recognise experiences of baptism and being welcomed into the Church and parish family.
- Talk about what they know about religious beliefs and listen to the beliefs of others.
- Know some similarities and differences between life in this country and life in other countries.
- Recognise religious signs and symbols.

The Natural World
- Read Bible and religious stories about how God created the world. Use the descriptions to gain an understanding of the beauty, awe and wonder, and seasons
of the natural world.
- Talk about the gifts given to people by God that help us to make, build, and work.
- Know some similarities and differences between people and places around the world.
- Know that they are responsible for looking after their world and experience ways in which they can make a change.
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Expressive Arts and
Design

Creating with Materials
Knowledge and Skills

Educational Programmes: The development of children’s artistic and cultural awareness supports their imagination and creativity. It is
important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and
materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression,
vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their

progress in interpreting and appreciating what they hear, respond to and observe.

Block Play - Stage 4:

Enclosures

Explore colours and
use them with
accuracy when

drawing or painting.

Use tools for a
purpose.

Block Play - Stage 5:
Symmetry and
patterns

Explore colour and
how colours can be
changed to develop
greater accuracy
when drawing or
painting.

Create simple
drawings.

Block Play - Stage 6:
Early
representational,
functional and
naming of structures

Develop own ideas
and decide which
materials to use to
express them.

Use a variety of
techniques to join
materials.

Block Play - Stage 7:
Later
representational,
complex and
symbolic

Use a variety of
tools, safely and
competently for a
purpose.

Draw with increasing

complexity and
detail.

Develop their own
ideas through
experimentation
with different
materials.

Explore, use and
refine a variety of
artistic effects to
express their ideas
and feelings.

Create
collaboratively,
sharing ideas,

resources and skills.
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Being Imaginative and Expressive
Knowledge and Skills

Implementation

Join in with moving,
dancing and ring
games.

Experiment with
instruments,
exploring the sounds
they make and how
these can be
changed.

Sing to self and
makes up simple
songs.

Engage in
imaginative play,
based on own ideas
or experiences.

Play alongside other
children who are
engaged in the same
theme.

Listen, move to and
talk about music.

Watch and talk
about dance and
performance art.

Use available
resources to create
simple props to
support play.

Use available
resources to create
representations of
both imaginary and
real-life ideas,
events, people and
objects.

Sing as part of a
group, increasingly
matching the pitch
and following the
melody.

- Play movement and listening games that use different sounds for different movements.
- Model how to tap rhythms to accompany words, such as tapping the syllables of names, objects, animals and the lyrics of a song.
- Help children who find it difficult to join in pretend play. Stay next to them and comment on the play. Model joining in. Discuss how they

might get involved.
- Provide a wide range of props for play which encourage imagination.

- Introduce new songs gradually and repeat them regularly.
- Provide costumes and props for children to incorporate into their pretend play.
- Give children an insight into new musical worlds. Introduce them to different kinds of music from across the globe, including traditional and

folk music.

- Visit galleries and museums to generate inspiration and conversation about art and artists.

Chooses particular
movements,
instruments, colours
and materials for
their own
imaginative
purposes.

Play cooperatively as
part of a group to
create, develop and
act out an imaginary
idea or narrative.

Listen attentively,
move to and talk
about music,
expressing their
feelings and
responses.

Watch and talk
about dance and
performance art,
expressing their
feelings and
responses.
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Early Learning Goal
Children at the expected level of development will:

Creating with Materials:

- Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function;
- Share their creations, explaining the process they have used;

- Make use of props and materials when role playing characters in narratives and stories.

Being Imaginative and Expressive:
- Invent, adapt and recount narratives and stories with peers and their teacher;

- Sing a range of well-known nursery rhymes and songs; Perform songs, rhymes, poems and stories with others, and — when appropriate — try to move in time
with music.

Religious education within Expressive Arts and Design:
Religious education through self-expression, creativity, and cultural awareness.
Teaching and learning through...wonder, awe, playing, exploring, active learning, creating, and thinking critically.

What will | see and hear to help me understand? How will | find out more? What can | do now?
Through art, artefacts, hymns, psalms, dance, music, Make use of props and materials when role-playing Share the beauty of the art, music, or dance they
and sensory play to recount narratives from Bible people have encountered to express a Bible story. Express
stories. they have heard about in Bible narratives and stories. how they feel because of the artistic representation.
Confidently speak in a familiar group and talk about
Share stories of key figures from the Bible they have Create art, music, or dance to express how a Bible their ideas.
read and heard about with peers and their teacher. story or psalm makes them feel.
Express themselves effectively, showing awareness of
Recount poems and prayers. Safely use a variety of materials, tools, and listeners’ needs.
techniques, experimenting with colour, design,
texture, form, and function that depicts the liturgical Give their attention to what others say and respond
season or Bible stories they have heard. appropriately.
Retell Bible stories using oral storytelling and small Express themselves effectively, showing awareness of
world play people. listeners’ needs as they retell the story using small

world play people.
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Share their creations and talk about what this

Use songs and hymns to move and dance in time to
represents from their learning.

the music, expressing their feelings in response to
Bible stories and religious experience.

Sing and perform a range of rhymes, songs, and new
and traditional hymns that are connected to the
religious stories they have read and heard about, and
that are linked to the liturgical year.

RELG: Religious Education Learning Goal
Children at the expected level of development will:

Creating with Materials
Share their creations and talk about what this represents from their learning.

Make use of props and materials when role-playing people they have heard about in Bible narrative sand stories.

Being Imaginative and Expressive

- Recount Bible stories, poems, and prayers.
In a variety of ways, recount narratives and stories about key figures from the Bible they have read and heard about with peers and their teacher.

Sing and perform a range of rhymes, songs, and new and traditional hymns connected to the religious stories they have read and heard about, and that link to

the liturgical year.
Use songs and hymns to move and dance in time to the music, expressing their feelings in response to Bible stories and religious experience.
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